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National Standards for Foreign 

Language Education

Research indicates that effective language instruction must 

provide significant levels of meaningful communication* 

and interactive feedback in the target language in order for 

students to develop language and cultural proficiency. 

* ACTFL  recommends that language educators and their 

students use the target language as exclusively as 

possible (90% plus) at all levels of instruction during 

instructional time and, when feasible, beyond the 

classroom



Accelerative Integrated 
Methodology (AIM)

AIM is a methodology that is intended to accelerate the 

acquisition of L2 in authentic situations, through the use 

of proven strategies that provide the teacher with the 

tools that ensures students’ language fluency, 

advancement, and proficiency.



Key components 

➢ Pared-Down Language (PDL)  The use of a specially selected 

vocabulary to accelerate language acquisition: simplified, high-frequency 

vocabulary.

➢ The use of an innovative gestural technique which attaches an iconic 

and standardized gesture to each word from the Pared Down Language 

Students learn the word kinesthetically, auditorally, and visually.



Key components 

➢ Focus on literacy through stories / drama / music

➢ Scaffolded language manipulation activities

➢ Transfer to authentic oral fluency and creative writing



Strategies 

➢ Simplify speech and focus on comprehensible input.

➢ Use comprehension checks

➢ Use sandwiching 

➢ Speak with students not before

➢ Using and inductive approach to teaching grammar.

➢ Incorporate pleasant repetition to ensure that students acquire the language effectively

➢ Use techniques of  non-verbal communication and positive reinforcement.

➢ Word associations

➢ Limit activities to ten minutes

➢ Cuing without gesturing

➢ Enhance meaning through vocal and facial expresions



AIM and Other Programs
AIM TPRS FLES/FLEX

Target language only from day 1 Use of English for explanations Language taught mostly in English.

Students speak  in complete thoughts Students respond with one word 

answers

Students repeat basic words and 

phrases after the teacher.

Use of a variety of strategies to 

promote comprehension

Translation primary method for 

comprehension

Translated vocabulary provided

Balanced literacy approach High emphasis on reading for 

language development

Exposure to writing, reading, and oral 

skills depending on program

Gestures eliminate need for  translation Gestures  sometimes used in 

conjunction with new vocabulary

Use of realia, visuals, and translations

Standardized gestured vocabulary Teachers/students use/create intuitive 

gesturing

Some intuitive gesturing occurs 

depending on  teacher

Students are flooded with high 

frequency vocabulary in  target 

language

Teachers  encouraged to limit  amount 

of vocabulary introduced at one time

Vocabulary is limited to the unit

AIM provides training and easy-to-

follow resources

No teacher guide  provided as 

questions depend upon student 

answers and reactions

Some programs offer training on FLES 

use with their curriculum

Use of gestures maximizes student oral 

language production

One/few students  respond to 

commands at once

Teacher elicits repetition.

Taught through story, drama, music Taught by units, or short stories Taught by units

Parallels how students learn their first 

language

Emphasizes reading first Program encourages  development of 

literacy first



Supporting The Experience 

with Research Findings

 Data Collection

o 2015-2016 Semester  No AIM; Different techniques

o 2016-2017 Semester  AIM; Lots of  gestures and 

performance Assignments 

o Assessments – Q1, Q2, Q3, Q4, Participation, 

Performance & Classwork/Homework

• Data Analysis 

o SPSS



Dependent t-test Results: Means
Mean Number of Sts. Std. Deviation Std. Error Mean

q1_2016 16.64 49 .47 .06

q1_2015 16.57 49 2.42 .34

q2_2016 16.86 49 .20 .02

q2_2015 16.21 49 2.40 .34

q3_2016 16.68 49 .35 .05

q3_2015 16.38 49 .42 .06

q4_2016 16.85 49 .18 .02

q4_2015 16.89 49 .14 .02

y1_2016 16.77 49 .25 .03

y1_2015 16.71 49 .23 .03

Participation_2016 16.81 49 .22 .03

Participation_2015 16.67 49 1.18 .16

Performance_2016 16.67 49 .41 .05

Performance_2015 16.28 49 .97 .13

ClassworkHomework_2016 16.68 49 .56 .08

ClassworkHomework_2015 16.72 49 .71 .10



Dependent t-test Results: 
Statistical Significance

Mean 
Difference

St. Dev. St. Error 
Mean

95% 
Confidence 
Interval of 
the 
Difference 
Lower

95% 
Confidence 
Interval of 
the 
Difference 
Upper

t df Sig. 
(2 
tailed)

q1 2016 - q1_2015 .07898 2.42886 .34698 -.61867 .77663 .228 48 .821

q2 2016 - q2_2015 .65347 2.35708 .33673 -.02356 1.33050 1.941 48 .058

q3 2016 - q3_2015 .30429 .38448 .05493 .19385 .41472 5.540 48 .000

q4 2016  - q4_2015 -.03633 .18977 .02711 -.09083 .01818 -1.340 48 .187

y1 2016 - y1_2015 .06510 .20114 .02873 .00733 .12288 2.266 48 .028

Participation in 2016 –
participation in 2015

.14053 1.13225 .16175 -.18469 .46575 .869 48 .389

Performance in 2016 –
Performance in 2015

.39242 .90598 .12943 .13220 .65265 3.032 48 .004

Classwork/HW in 2016 –
Classwork/HW in 2015

-.04260 .78254 .11179 -.26737 .18218 -.381 48 .705



IMPLICATIONS & FUTURE 

RESEARCH



An example from my class
 https://youtu.be/4IizLfYFRoQ

https://youtu.be/4IizLfYFRoQ




Materials
 Program guide

 Teacher manual

 Student workbook

 Assessments and rubrics

 Readers

 Teacher/ student online portal with access to 
songs, read along, gesture vocabulary, etc.

 Easy to combine with non AIM available resources



Comments from parents 

and colleagues
 I absolutely LOVED the play. I was just in awe of  how much effort the students put 

into the production and how uninhibited they were to really have fun with it. What 
a wonderful way to pair vocabulary and spoken language with body language and 
facial expression. I don't speak Spanish but I could enjoy the play because the 
actors did such a good job illustrating their understanding of  their lines!

 ¡Felicitaciones! Today’s Spanish language production of  the Three Little Pigs was 
excellent. I was impressed with the children’s correct pronunciation and 
conjugations. The success of  the production is a tribute to you as a 
teacher. Belén was happy and excited to be a part of  today’splay. Thank you for 
your enthusiasm for foreign language education.

 I just wanted to say how impressed I am with Mrs.Willis. Both my girls were in the 
modern language expo this weekend and I can tell you The poems and movements 
Mrs. Willis selected where far superior to those of  any of  the other schools.





Comments from Administration
Watching you teach Spanish to non-Spanish speakers by using hand 
gestures, reminded me how very early on in a child's life, parents 
teach their children how to speak by either pointing at objects or by 
using hand gestures themselves. Observing you also reminded me 
how when I would teach English to non-English speakers, I would use 
visuals rather than translate for them. In turn, this allowed the non-
English speakers to learn the English language in a more effective 
manner. After observing you use the AIM program, it made certain 
things click in my mind that allowed me to make the connection with 
how effective AIM is to teach a language to our students. Additionally, 
research shows how students learn more when being provided with 
lessons that tap into their various learning styles: auditory, visual, 
and kinesthetic. From my observation, AIM seems to tap into our 
auditory, visual, and kinesthetic learners.

Barbara Rubio-Gomez
Middle School Division Director
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Comments from Administration

It has been my great pleasure to see our Spanish curriculum 

grow in such a positive way. Using the AIM Program, our 

students have immersed themselves in the language, gained 

excellent conversational skills, built an extraordinary 

vocabulary and been engaged in such an effective and 

productive way. The students love attending the classes and 

the results are impressive. Moving to the AIM Program has 

been a tremendous asset to our curriculum.

Marty Kiser

Lower School Division Director
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February 24,201

Dear Senora Willis,

I was so happy when you asked for a critique of your approach to teaching the Spanish language  to  our 4 year olds. I had actually wanted to 
discuss it with you, but never had opportunity.

I was not completely on board with your method at first. Your decision to speak only Spanish, at all times, was unusual when compared to 
our past experiences. I was intrigued, but a little concerned. Not so confident that my little ones would catch on, I worried that they might 
become bored and inattentive.You most certainly kept them interested with adorable and engaging videos, with catchy tunes and 
captivating characters, but even so, when and how would the words make any sense to them?

Of course, they loved you from the start. Your high energy and passion for your purpose, made that connection guaranteed. Children love 
teachers who clearly love them and make the class interesting and interactive. But without interpretation, were they making any 
connections that would result in more than just random words or exercises like counting to ten? How could they learn phrases that would 
illuminate the mystery of Spanish, without giving definition or context in English?

Another unconventional puzzle piece was the hand signing that you used in conjunction with oral teaching. I realized that this was done to 
further demonstrate and emphasize the meaning of the words, but without any English explanation of their connection to the Spanish word, 
would this increase their learning or confuse it?

By Christmas some seemed to be catching on a little, but our 4 year olds only have Spanish twice a month, so I didn't expect to be wowed. I 
thought reviewing with them back in our classroom would be helpful, but there was never time. So, I decided it was well enough that they 
loved being with you and would surely know more coming out than they knew going in!

Well, we are now in the middle of February and I am officially wowed! Suddenly, like the call of Spring, their understanding is just bursting 
forth. The seeds you planted and nurtured so faithfully have finally erupted! Your incredible energy and patience along with your brilliant 
strategy has resulted in 4 year olds who are plunged into Spanish. They may not yet be able to converse on their own, but they clearly 
understand much of your conversation and are able to respond appropriately. They are familiar with many key phrases and terms and  can 
repeat them with confidence. When they are unsure,  I often see them recognize your hand signs and subsequently remember the words or 
commands associated with it. They understand and that, of course, is the goal.

I am amazed at their growth. Your method is well planned, well executed and well received. I am so excited to watch them blossoming 
throughout the remainder of the school term.

Thank you, so much for your dedication and love and congratulations on a very successful year. It was indeed a pleasure to witness.

Sincerely, Charla Mullinax
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My notes
 The sandwiching strategy is not for ages PreK through 1st

grade because kids are focused in the target language and the 
English confuses them.

 Language becomes visual and therefore students are able to 
infer meaning. 

 Helps the teacher see the processing of  the student

 Aim is a tool to speak in the target language. The teacher 
uses it as means get the words out of  the student and to 
convey meaningful messages. 

 AIM has the vocabulary for every single word of  the sentence 
structure

 AIM is a system and consistent vocabulary


